Supporting
self-determination

in the remote Indigenous
children’s services workforce

LaWB

The Learning
at Work Book

Melodie Bat, Lyn Fasoli & Robyn Benbow

With - Alison Wunungmurra, Julie Danzey, Rebekah Farmer, Jan Fleming, Alison
Breheny, Lisa Albion, Claire Kilgariff, Kaye Lowe




C@>

Teaching & Learning

BATCHELOR
INSTITUTE

Self-determination
Both-ways

Land water

Ganma metaphor: Marika 1999, p.112
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National policy reforms

Critical shortage of trained staff

NT early childhood audit

Workforce development funding

ACT Group (Advocacy: Collaboration Training) in

Central Australia




N
C®>
v

The intention
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Self-determination
Capacity building
Access
Learning to learn
Empowerment

Both-ways
Knowledge sharing
Inclusive partnerships and collaboration
Embedded into learning design
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Literacy takes time
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To assume that literacy is a simple skills acquisition process that
can be delivered in a programmed way, in a short period of time,
in a language not used by the learner in their speech community,
and achieve outcomes comparable to mainstream standards is
unrealistic.

Literacy is a gradual process that cannot be speeded up. It will
take more than two or three generations for literacy to truly seep
into family and community practices.

If we are serious about increasing literacy in the remote
Indigenous world, then, in addition to thinking about schooling,
we need to pay attention to providing the resources that support

everyday adult literacy practices.
(Kral, 2009, p.4)
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FROM: TO:

Individual learning Workforce
model development model
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FROM: TO:
Relationship Shared
between RTO and responsibility for
individual collaborative
learning

relationships

“Our business is
your business!”
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FROM: TO:

Training away from Learning is part of
the workplace workplace practice
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FROM: TO:
Trainers deliver Knowledge is
knowledge & skills shared amongst
from mainstream lecturers, mentors,
VET qualifications tutors & learners

(One-way) (Both-ways)
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FROM: TO:
Ad hoc Training
encouragement expectations
study embedded in work
roles

Incentives to
complete
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FROM: TO:
Unsupported Community of
iIndividual study, learners supported
Isolated, by:
Independent each other

schools
employers
visiting agencies
training providers
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Collaboration

Training

Learning at
Work
Logbook

Collaborators



Introduction

Working with young kids

\:

Safety

Cert |l in Work

Preparation
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h' Introduction
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| Working with young kids

—f || =
Cert |

| Safety

—' Hygiene }7
—'_ Health }7

Nutrition & food preparation

-

Certificate Il in Community Services

-

~ Supervision

—{ Play l—
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LaWB content & exit points

___Introduction

e eIt Ty rourc Eits t ”

b V

I —

— < &=

£ @

If 'g N

___Nutrition & food preparation 1] <2 \:

|__Supervision 1) e

| Play J =)

, : <

" Project 1: Make some books ] o

__Project 2: Have an excursion } =

—_Project 3: Bush tucker ) 2

—{_Project 4: Strong service } =
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—{ Project 5: Strong people | E
—{ Project 6: First Aid Certificate )
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For Read English on the Web, see http://www.cdu.edu.au/centres/reow
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Community-based learning support
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screen
reader
TRECS
technology practise at
assistance own pace

privacy



Curriculum design: cO®>
. O
action research earcrieion

- —_—
~_“ACT & 0BseRve T
1 4
o4
— |
o |
| \I\SE
_— —~ gep\.}“‘f_ 4
T T~ N | —/
- \ . \.. < // [
/ E‘:\'ECT — RN .
/ o T | N
/ /”.- ] ey N
{ / | \;\ N\
\ | ) .
\ /== e /
N - Acr i . S >
% 0Bsgqye __—
— o
(Kemmis & McTaggart in N. Denzin & Lincoln, 2005, p. 564)



Learning cycles

7
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Safety: Whole topic
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SAFETY: What do we do to keep
everyone at the service safe?

4

Activity 1: What is safety?

h

Activity 2: How safe is our Activity 3: What to do if there is
place? an emergency or an accident

A /4

N

Activity 4: Let’s get safer Learning journey check-up
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Safety: Each activity
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Task 2.1: Make a plan to check safety in your early childhood service

Task 2.5: What do we
do if something is not
safe?

Task 2.2: Use your Task 2.3: Ask the Task 2.4: Watch the
safety checklist families kids

Task 2.6: Keeping yourself safe at work Task 2.7: Thinking back
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Safety: Every task
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Get your safety checklist ready.

Walk around an early childhood When'you are finished, talk about what is Get an early childhood worker to sign

2 Sz : safe and what is not safe. Show someone
service. Fill in the checklist. the safety hazards you found. your work.

x No: do it later when you are ready. v"Yes: do the next task now—



Activities

1. Whatis a
safety?

Tasks

1A What is safety?

Brainstorm.

Competencies at
element level

HLTOHS200A3. Participate Two knowledge

in OHS consultative

1B What does a safe activities

centre look like?

1CWhy isit so
important that

everyone is safe?

1D Reflect on
activity

CHCCN301A1. Maintaina
clean and hygienic
environment
CHCCN301A3. Provide a
safe environment
CHCCN301A6. Administer
medication within
guidelines

HLTOHS300A 1. Plan and
conduct work safely
HLTOHS300A 2. Support
others in working safely
CHCORG303A1. Contribute
to the effective operation
of the workgroup

Both-ways

Employability Quality
skills standards

Communication 2.3 Each child

systems: include 1. Listeningand is protected.
both Western and understanding

Indigenous
knowledges.

Communication
3. Reading and
interpreting
workplace
related
documentation
such as safety
requirements
and work
instructions

Possible

points of
EYLF NRS
assessment
S
Outcome 1: Locates
Children have specific
a strong information
sense of relating to
identity familiar
Outcome 5:  contextsina
Children are text which
effective may contain
communicato data in simple
rs graphic,

diagrammatic
, formatted or
visual form.
Writing 2
Completes
forms or
writes notes
using factual
or personal
information
relating to
familiar
contexts.



Literacy support

What is a saf e place?
Finish this sentence:

ﬁsafe space... \

Some ideas to help

means happy kids.

is a good place to work.

has no rubbish.

has no broken toys.

has no poisons where kids
can get them.

has no one smoking in it.
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pOintS : or x
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Literacy support
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Draw an arrow A\to where you think your place is on the safety meter. It might look like

this:
T ‘%.’
o, 'ty M
Wy / )
% flu_ h'
Ny, "’r :
We are....

LITTLE BIT
DANGEROUS

VERY
DANGEROUS

Our safety
meter




Literacy support
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Indigenous knowledges
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Evidence and assessment
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Workbook

Walk around and do the saf ety checklist.

evi d ence Walk around an early childhood service. Fill in the checklist.

WO r k p I ace When you are finished, talk about what is safe and what is not safe. Show someone the
safety hazards you found.

assessmen t Get an early childhood worker to sign your work.

Third person

witnessing

Sign here:



Support resources

'~ _The Créche Kit —
" Workin i




Visual Program Kit

THIS KIT CAN HELP YOU TO MAKE A BASIC WEEKLY PROGRAM OF ACTIVITIES FOR KIDS AT YOUR SERVICE - TO HELP THEM GROW TO BE STRONG INDIGENCUS CHILDREN.

Weexly Program
el B Pl BT 1. PUT THE PROGRAM POSTER ON THE WALL
Mancey
e 2. LOOK AT THE DIFFERENT PROGRAM PICTURE CARDS
Tusdey
~ THE PICTUTRE CARDS TELL YOU THE AREA OF DEVELOPMENT KIDS USE WHEN THEY PLAY AT EACH OF THE
ACTIVITIES.
| Good Fori- Good Far: Good Far:-
- | | it
: - - and
Uistaring NG
Ty CULTURE— Th Ancusce. BLOCKS CULTURE - ™™
Frogram Picture Cards
SRR AT 7 B e
el s Weekly Program
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_E:mlng ey,
Manday ot T —r. it Satre-
|| e | | [ = Fa"- =
3. MAKE YOUR WEEKLY PROGRAM AU saze wann reacs cavwn] | | cqrone- TN || | comvme - wome e
o o — || = e 'a ]
~ THINK ABOUT WHAT KIDS LIKE AND WHAT THEY ARE INTERESTED IN. @' l ~§ - » .""" ot a5 ||| E;.'.
~ THINK OF WHAT THE KIDS CAN AND CANT DO — THINK ABOUT SAFETY Wednesday - St e B = | e
S F—. Sg:? «P..;i-;\:.-: J. =..-—=. FI 'ln smm——
~ THINK ABOUT WHAT EQUIPMENT YOU HAVE IN YOUR SERVICE. =~ roomu | | oumuee. TS we e mes e ccoam
Thasddiey | [T o wise | ST T~ Sk o]
~ CHOOSE THE THINGS YOU WOULD LIKE TO DO WITH THE KIDS OVER THE WEEK . b"“‘" T e || e
L NS Ao AXT AN D AT RO A B0 CAMIG TN |
~ STICK PROGRAM PICTURE CARDS ON THE PRCGRAM POSTER FOR EVERYDAY OF THE WEEK. Fricer = Buu- = h e T =
= | || | = || | £
~ THIS WILL MAKE SURE KIDS GET ACTIVITIES THAT HELP THEM GROW AND DEVELOP. ) e || | 0190 R | S r soesve moux
B e T BRARIAS .. e
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OF INDIGENCGUS TERTIARY EDUCATION
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Current pilots in the NT
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Batchelor Institute Regions within the Northern Territory

Tennant Creek
Papunya
Areyonga
Ntaria

Finke
Alpurrurulam
Engawala
Irrultja

Soapy Bore
Santa Teresa
Yipirinya (in town)
Yuelamu
Laramba

kbt
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Current pilots in the NT
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Current pilots in the NT
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Both-ways
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